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A Reconceptualization of:
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Public v Private

Common Good v Individualism

Reproduction of Economic Stratification 
and Racial Inequality



Policy Echo Chambers
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Key Findings

• Research is ideologically driven: market-orientation*

• Proponent research is often not peer-reviewed

• Echo chamber of citations
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Privatization of 
Teacher Preparation
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The Profession
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Fast Entry & Limited 

Commitment

Deprofessionalization
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Teacher Preparation Hours
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Brewer, T. J. (2014). Accelerated burnout: How Teach For America's academic impact model and theoretical 

framework can foster disillusionment among its corps members. Educational Studies, 50(3), 246-263. 
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Pedagogical Impacts

Test-Prep Pedagogy
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Racial Impacts

Deficit Ideologies & 

Demographics
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Hiring & Finances
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“TFA is one source of candidates for open teaching 

positions. Corps members do not have special contracts 

with schools or districts. They apply for open jobs, and they 

go through the same interview and hiring process as any 

candidate. Our approach is to bring the best possible people 

into the field, but no one is obligated to hire our teachers.”
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positions. Corps members do not have special contracts 

with schools or districts. They apply for open jobs, and they 

go through the same interview and hiring process as any 

candidate. Our approach is to bring the best possible people 

into the field, but no one is obligated to hire our teachers.”

“Although [TFA] will work in good faith with School 

District to provide Teachers who meet specific grade 

level, subject matter or other criteria specified by 

School District, School District shall hire every 

qualified Teacher made available by TFA pursuant to 

this Agreement whether or not such Teacher meets 

such specific criteria
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positions. Corps members do not have special contracts 

with schools or districts. They apply for open jobs, and they 

go through the same interview and hiring process as any 

candidate. Our approach is to bring the best possible people 

into the field, but no one is obligated to hire our teachers.”

“given special consideration for appropriate existing 

vacancies in the School District”

Corps Members go through private “interview fairs” 

held exclusively for TFA
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“Teach For America has a proven history of successfully recruiting 

and training high quality teachers who are specifically equipped to 

positively impact student achievement in under-resourced 

communities and developing a pipeline of people with the potential 

to serve as future leaders in the District and beyond – as 

exceptional teachers, school principals, District staff and 

community leaders in an array of capacities.”

“School District[s] hereby agrees and acknowledges 

that Teach For America does not make and has not 

made any representation and warranty as to the 

fitness of any Teacher presented or provided by 

Teach For America.”
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“Teach For America has no obligation to refund to 

School District any amount paid by School District 

regarding any Teacher for any reason whatsoever”
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$400,000,000
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(50,000 CMs x $4,000/yr)
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First-Year Teacher Hire

42



TFA non-TFA

District-Wide Re-Staffing
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TFA non-TFA

District-Wide Re-Staffing
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Brewer, T. J. (2016). An examination of Teach For America’s impact on the teaching profession, hiring practices, and educational leadership.  University of Illinois at Urbana



Pre-Katrina

Post-Katrina
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RIF & Experience Shift

RIF Only (pre-Katrina experience levels)
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Total Est. Annual Savings (RIF & Experience Shift)

$174,029,194 - $79,339,268 =
Old Cost New Cost Savings

$94,689,925
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It’s Not Just About 

the Money
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It’s About 
Undermining/Redefining 

Teaching
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Strategic Action Fields 

Theory

51

Fligstein, N., & McAdam, D. (2012). A theory of fields. Oxford: Oxford University Press.



STATE

INCUMBENT CHALLENGER
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STATE

INCUMBENT CHALLENGERResources

& Values
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STATE

INCUMBENT CHALLENGER

SAF Argument

Status Quo

? ?
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INCUMBENT CHALLENGER
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(Field Contention)
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STATE

INCUMBENT CHALLENGER

NOLA, Pre-Katrina 
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STATE
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Veteran, Trad/Cert, Black

STATE

NOLA, Post-Katrina Context
(New Field Settlement)

Novice, Alt/Cert, White

CHALLENGERINCUMBENT
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Key Implications
• Privatization represents a real, and ongoing, threat to public 

education.

• The elevation of individualism and the myth of meritocracy 
undermines a public good.

• TFA deprofessionalizes teaching, employed deficit ideologies, 
perpetuates inequality, & alumni network reinforces control in the 
field - the importance of traditional preparation and foundations is 
apparent.

• Growing public dissatisfaction with testing may lead to more opt-out 
movements.

• We need to get better at articulating why long-term, professional 
teaching is better than fast-entry voluntarism.
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Thank You
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